HANDOUTS

Models of mentoring 
1. The Apprenticeship Model
This approach regards the trainee as someone to be coached, mainly on an individual basis. The trainee should spend considerable time observing the experienced mentor and draw examples of good practice, which they can then implement in their own teaching situation. This approach would also include the socialisation of the trainee into the work situation and profession as a whole. 
2. The Competency Model
This model adopts the systematic training approach i.e. the trainee can be trained in the competences required to become a teacher or trainer. In the Education and Training Sector trainees are expected to work towards the Professional Standards for Teachers and Trainers in the Further Education and Training Sector (2022). This model includes the support for the development of - what is sometimes referred - to as the ‘craft skills’ of teaching (e.g. Q/A technique, group work, assessment techniques etc.). 
3. The Reflective Model
This model relates to the development of the reflective practitioner. This approach is fundamentally different compared to the two identified above. It requires an understanding of the complexities and ambiguities of teaching and the need to be accepting of resolutions, which are complex, unique and pragmatic, yet reflect the values which the teaching profession upholds.

4. The Counselling Model
This model is one which is generally considered to be part of any mentoring approach. Whilst we may want to focus on those aspects of mentoring which support the development of the qualities of teaching, it is highly likely that a trainee will directly or indirectly require some form of counselling – or, perhaps, we may prefer to use the word ‘advice’. This then avoids the ethical and legal issues associated with counselling. Some of the work which has been done on mentoring for teachers identifies that mentors are prepared to intervene as ‘carers’ or ‘moral agents’, which stands in contradiction to the role of the mentor as agent to skills development. This raises the question as to how far the mentor can or should support the ethical and values element of the trainee’s development.
Question
How do any of the above models relate to mentoring your particular trainee(s)? Do they have a progressive element to them? That is, would you expect a trainee to progress through these models at particular stages in their development?
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